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Abstract:  
 
Landscape architecture is a field of interdisciplinary education in the built environment that struggles to recruit 
young people. This project seeks to understand possible reasons for this through an exploration of first year 
student expectations, sources of motivations and career aspirations at an Australian university. Findings 
showed that student motivations were often linked to their love of the environment in their daily lives. 
Expectations of university study were of part-time, low cost, ‘on-the-job’ training based on prior life experiences. 
Aspirations focused on improving the built environment through working in a commercial design practice. This 
research concludes that recruitment practices need to invite school teachers, vocational educators and 
community group leaders in the arts and environmental sciences to experience landscape architectural practice. 
Further work is needed to identify the best ways to connect these key people to practicing landscape architects 
to aid in understanding the career possibilities of this interdisciplinary field. 
 
 
Introduction 
 
Landscape architecture is an interdisciplinary profession with many aspects related to the built 
environment, including art, environmental science, horticultural science, architecture, 
environmental psychology, planning, and engineering. This diversity lends itself to a wide range of 
projects and exciting career options, yet also makes it difficult to be widely understood by the 
general public. As such, it is challenging to recruit students into landscape architecture 
undergraduate programs and motivate young people to study landscape architecture. Yet, as a 
profession, it has significant potential to improve the environment, both for social, ecological, and 
economic benefits. It is a discipline and a profession that needs to raise its profile and attract 
additional students. This is especially true as we face extreme changes in the environment and 
society at multiple scales, particularly with climate change, political unrest, and economic 
disparity.  
 
Landscape architects are called on for environmental design services from global to local levels. 
They plan, design and manage existing and new human environments by incorporating a wide 
range of knowledge domains, including ecological systems, community values and aesthetic 
appeal into their work (Thompson, 2002). Research on the development of pro-environmental 
values and motivations of young people has shown that free play and nature exploration in 
childhood, formal activities such as the scouts, summer camp, and science classes in adolescence, 
and advice or motivation from professors and co-workers in early adulthood, all play a significant 
role in improving environmental attitudes (Chawla, 2009). In addition, Hungerford and Volk (1990) 
and later reported by Chawla (1998a; 1998b) describe several variables that determine 
responsible environmental action, including: environmental sensitivity, in-depth knowledge about 
an issue, a personal investment in the issue, an internal locus of control, knowledge and skill in 
using environmental action strategies, and an intention to act. Although these characteristics may 
be significant for an environmentally oriented career, it is not clear whether they are the only 
characteristics important for a career in landscape architecture and environmental design, which 
requires a minimum level of creativity and artistic aptitude. 
 
Design education literature places much emphasis on ‘real world’ learning experiences , especially 
for first year students with high hopes of finding the perfect degree program that fits their 
individual hopes and aspirations. Earlier research on student learning styles found that students in 
a landscape architecture program were predominately intuitive learners  and more than 75% were 
either ‘intuitive feelers’ or ‘intuitive thinkers’ (Brown, Hallett, & Stoltz, 1994). More recent 
research showed that landscape architecture students respond very positively to learning tasks 
that have practical outcomes (Lenzholzer and Brown, 2013). Understanding student learning 
styles is critical for designing curriculum that achieves stated learning outcomes and produces 
successful designers, yet it is only part of the picture. A US based study (Powers, 2000) to better 
understand how students choose landscape architecture indicated that 70% (n=376) of the 
respondents chose landscape architecture because of the opportunity to improve the 
environment. In addition, this study found a significant number of students had transferred into 
landscape architecture from other majors, indicating a lack of knowledge and awareness of the 
profession among youth prior to entering university.   
 
In addition, despite a large body of research focused on significant life experiences that lead to 
environmental sensitivity and subsequent action (Chawla 1998b, Peterson & Hungerford, 1981, 
Tanner 1980), little has been researched about how these experiences, or others, lead to a career 
in landscape architecture and environmental design. Similarly, there is a gap in knowledge about 
what students expect when they begin a degree in landscape architecture, what motivates them 
to start the degree and succeed in it, or what they aspire to achieve in the early years of their 
career. Therefore, this article presents research aimed to better understand what directs a 
student to study within the built environment disciplines, in particular landscape architecture. 
Building on past research, this article will present findings from focus groups with first year 
undergraduate landscape architecture students over two years in Brisbane, Australia. The article 
will specifically describe the motivations, expectations and aspirations of these students as a way 
to suggest better recruitment strategies to attract environmentally-conscious young people into 
the profession. The article concludes with suggestions for future research to move this agenda 
forward. 
 
Methods for This Study 
 
This research sought to better understand the career expectations of first year students, their 
motivations for studying landscape architecture, and aspirations for their future career. 
Qualitative data can probe the motivational and emotional side of environmental learning 
(Chawla, 1998a) and is an important consideration to understand why students choose landscape 
architecture. Using qualitative data gained through retrospective questions that rely on recalling 
memories about people, places and experiences in the past, as well as reflective questions on 
future plans, this study explored the following questions: 1) what or who are the sources of 
motivation for young people to study landscape architecture; 2) what do they expect from a 
landscape architecture degree program; and 3) what do they aspire to accomplish or do in their 
future career. 
 
Taking place at an Australian university, the research incorporated focus groups with first-year 
students studying landscape architecture. First year students were approached based on their 
recent entry into the program in an effort to minimize recall issues regarding their motivations for 
enrolling in the program. Students enrolled in the second semester landscape design studio class  
(a required subject for the discipline) during 2014 and 2015 were approached to participate. A 
total of 29 students (16 female and 13 male) agreed to participate in the study from the 2014 and 
2015 first year cohorts, out of a possible 165 for the two years. Since one aim of this study was to 
understand more about the motivations of young people to begin a program in landscape 
architecture, and thus recruitment strategies targeting youth, it was important to elicit responses 
from first year students. The focus groups incorporated five prompt questions to guide student 
reflection around motivations, expectations, and aspirations. Other research has shown that 
prompts or cues can often help improve recall (Chawla, 1998a; Wagenaar, 1986) and can be 
beneficial during focus groups with a very specific topic. 
 
Human ethics research approval (1400000722) was obtained prior to conducting the study and 
the participants were informed that their participation was completely voluntary and would not in 
any way impact their grades or relationship with the university. A lecturer not involved with first 
year landscape architecture teaching coordinated the focus groups. Best practice techniques were 
used to facilitate the focus groups to ensure they were not biased or leading in any way. 
Participants were recruited via email after non-attendance at the focus group meeting during the 
second year. 
 
The three authors analysed the focus group transcripts thematically, using an open-coding 
process. This was done manually in order to develop a general overview of the motivations, 
expectations and aspirations of landscape architecture students and provide a first step in 
determining how to recruit additional students to study the built environment disciplines. The 
following sections present the findings followed by recommendations to build on this preliminary 
study. 
 
Motivations of First Year Landscape Architecture Students 
 
Students expressed their motivations in four different categories. They were motivated to study 
landscape architecture in order to: 
• build on their love of and interest in the environment, both natural and man-made, that 
had inspired them; 
• expand on previous work experience or knowledge in a complementary area; 
• follow suggestions by acquaintances related to the profession; and 
• further explore landscape architecture based on exposure gained after starting their 
university studies (see table 1). 
 
Often students were motivated by their love of nature, gardening and travel or were inspired by a 
specific place or landscape from their past. One student was inspired by ‘exciting and beautiful 
outdoor spaces’ and thus chose to study landscape architecture. Similarly, another student was 
inspired by a specific experience in a landscape that was very utilitarian, but also ‘the most awe-
inspiring, peaceful, overwhelming space’ s/he had ever visited.  
 
For some students it was clear that it was not just the love of nature, but the impact that design 
could have on the environment that intrigued them. For example, one student noted the 
fascinating landscapes of Cambodia. ‘They moulded the land so that water would flow across the 
land directly east to west, and west to east, instead of the natural northeast to southwest … These 
fascinations have directed me towards pursuing landscape designs which have a scale of urban 
change and which define a region’. This suggested a heightened awareness of our environment as 
a prerequisite for individuals to choose to study landscape architecture. Yet, this also highlights 
the recognition of design as a component of creating environments for people.  
 
Students who had previous experience working in landscape construction, horticulture or garden 
design, expressed motivation to further their knowledge and understanding of design. They had 
been exposed to one aspect of the profession and often wanted to move beyond this and acquire 
a more comprehensive awareness of creating better environments. For example, one student was 
taking horticulture classes and wanted to further explore the design aspects of landscape 
architecture. ‘I was doing some horticulture courses at TAFE at night and I was really enjoying the 
plant interaction. That’s what I really liked. But at the same time I was frustrated at not being able 
to do as much design. So that’s what led me to think that there must be something more 
developed that I could do, and a bit more theoretical.’ Adding depth and creativity to prior 
knowledge of plantsmanship, agronomy or ecology seemed to be another motivating factor in 
selecting landscape architecture at university. 
 
It was clear that some students did not know anything about landscape architecture or knew very 
little prior to starting their university degree. In one case a teacher had recommended 
architecture and the student eventually found landscape architecture; ‘My graphics teacher at 
school was recommending me to look into architecture as a possible career. When looking at 
university courses and structures I found landscape architecture! I didn't even know it existed!’  For 
a few students, talking with friends, family, or teachers familiar with landscape architecture 
motivated them. Sometimes they heard about it through a career presentation in high school 
(secondary education). Alternatively, some had friends already studying landscape architecture 
who had a strong influence because they could talk with about their direct experience and show 
work examples. This pointed to the value placed on recommendations from trusted individuals 
and the opportunities for addressing the lack of awareness of the profession and/or discipline 
among acquaintances of prospective students. 
 
Once students were able to actually experience landscape architecture studies at university and 
understand the different aspects of this profession, they became very interested in completing 
their degree in it. Many students were able to get a taste of landscape architecture through a 
class in town planning or urban design, or during a bridging year before they were accepted into a 
degree program in architecture. Some students had already chosen to study architecture and 
wanted to be more well-rounded as a future professional. ‘I thought by having the knowledge of 
studying two design disciplines I would be more equipped with knowledge in my future 
professional career.’ As one student stated: ‘I began my studies at QUT with architecture. Through 
these studies, I started to learn more about landscape architecture … I am now becoming 
increasingly aware of landscape architecture being a possible career and … I am overwhelmed by 
the extreme importance of landscape architecture in its own right.’  
 
From these motivations, three reasons for studying landscape architecture were derived. They 
were: (a) captivation of an individual’s interest based on prior knowledge or direct experience at 
work or of a particular place (b) influence of family, friends and teachers ’ perceptions of 
landscape architecture or allied disciplines; and (c) the nature of an existing encounter with other 
students or practitioners in landscape architecture. These reasons likely influenced students’ 
expectations of their studies at university.  
 
 
Working With Student Expectations 
 
By the end of their first year, many students told us that ‘it was not what I was expecting when I 
left high school’ and ‘at times it has been far greater than what I expected’. From the students’ 
utterances, three main areas of expectations were identified: 
 program content related to beautiful, natural, horizontal, ‘outdoor’ environments; 
 skills related to organisation, practicality and artistic work; 
 time and money related to studying at university (see table 2); 
 
Content and scope of the degree program was an area of misapprehension. One student 
explained studying landscape architecture as ‘What I say [to people] is … interior designers, they 
design the interior. Architects design the shell, landscape architects are everything else.’ Some 
students were excited about the strong emphasis on design and theory in the program, while 
others expected a stronger focus on practical garden design, ‘landscaping’ and construction 
practices. ‘It’s more design orientated I guess. I thought it was more landscaping and construction 
stuff like that.’ Here commencing students were beginning to blend their expectations of working 
in the everyday practical world with academic expectations of exploring abstract design ideas at 
university.  
 
Many students expressed surprise at the emphasis on high levels of graphic communication, both 
manual and digital, in the first year of landscape architecture. ‘I came into the [program] a little 
underprepared. I hadn’t expected such a high level of artistic expression to be involved, although 
once comfortable, I really enjoyed this.’ Difficulties in learning new software applications for 
artistic expression and drafting plans were frequently mentioned. Mastering skills in 
communicating design ideas had clearly been underestimated in studying landscape architecture.  
 
Demands placed on students’ time and money for their studies were also underestimated. ‘The 
[program] was very intimidating at the beginning and was a crazy workload to begin with.’ This 
was particularly challenging for those students who had paid on-the-job experiences with 
prescribed hours of work. ‘I’ve never done so much workload in any of my working jobs before.’ 
This was also linked to confusion about not being taught ‘how’ to design. ‘I think [the] design 
process needs to be explored a lot more in first semester. … So basically first semester they don’t 
go through design process. It’s more like you mash up whatever you want, and they critique you.’ 
Additional costs associated with purchasing art supplies, model materials and travel costs were 
another unexpected aspect of studying a design discipline. This pointed to significant resource-
related pressures that were unexpectedly placed on commencing students. 
 
These findings suggest a slight misalignment between what the students expect and what the 
program delivers in the first year. Yet, it is also important to look at aspirations of the students to 
understand if the goals of the university program will lead the students to accomplish their goals , 
despite what they expect from the program. The following section describes the aspirations as 
described by the study participants.  
 
Aspirations for Working as a Landscape Architect 
 
In general, first year students in landscape architecture held the following aspirations: (a) improve 
the sustainability and beauty of the built environment, (b) take their design practice to a more 
complex level, (c) operate with an interdisciplinary, multi-scalar approach, and (d) make a living in 
a commercial design practice (see table 3). Students commonly aspired to impact and improve the 
quality of the environment. ‘I have a really strong interest in the environmental and sustainable 
side of landscape architecture.’ It seemed that this strong environmental consciousness led 
students to see the breadth and depth of the discipline. This ideological position was very 
common among many of the students. This ideal was closely associated with their individual 
values, and likely related to their understanding of what a landscape is and why landscape 
architecture is a necessary field of study. ‘I would love to be involved in projects which are both 
sustainable and beautiful.’ Working with the environment, sustainability and beauty were seen as 
inseparable for becoming a landscape architect.  
 
Acknowledging that students are still in their first year of the program, one would expect most 
students to be thinking about small-scale design works or easily identifiable types of places, such 
as parks and public spaces, zoos, self-sustainable gardens or residential areas. However, several 
participants were interested in more complex dynamics affecting the landscape and its resilience 
to socio-environmental shocks. ‘I am really interested in city infrastructure and trying to bring the 
rural into the urban’. ‘I’ve recently become extremely fascinated with water ... These fascinations 
have directed me towards pursuing landscape designs which have a scale of urban change and 
which define a region.’  
 
Students who were interested in other design fields, or were already enrolled in another design 
program, could point to the potential of the interdisciplinary characteristic of landscape 
architecture. ‘Architecture is the field I would like to pursue in the future … So I believe by 
combining the two in regards to the built environment and the natural, I will be able to create a 
successful space.’ Yet, the limited understanding of interdisciplinary design and the complex 
sphere of design practice exhibited by some of the participating first year students, suggest a 
need for greater education earlier on in their program and in the recruitment materials describing 
the profession options.  
 
Many students hoped to work in the private sector or to have their own design office, rather than 
work in government agencies. For example, ‘I’m hoping to do that as my own business. … Maybe 
working one or two years for a firm and then try and branch out on my own.’ Their exposure to 
commercial practice and pre-conceived ideas of how to make a living through design work 
seemed to drive this type of aspiration for employment after graduation. Findings suggest that 
few first year students were aware of opportunities to work as a landscape architect in local, state 
and national government agencies. In addition, participants did not express aspirations to work 
internationally. 
 
  
Discussion and Conclusion 
 
This work aimed to provide insights for the recruitment of undergraduates to study landscape 
architecture, and possibly other built environment disciplines. The analysis of focus group data 
with first year students enrolled in an Australian University, enabled this project to determine 
program expectations, sources of motivations, and career aspirations and provide insights into 
the level of disciplinary understanding gained prior to undertaking undergraduate study. Yet, 
these questions are not relevant only to Australian students, as many of the concerns and 
questions expressed by the students relate to the landscape architecture profession as a whole. 
Therefore, the findings from this research could be generalised within other contexts and inform 
student recruitment at Universities across the globe. 
 
Landscape architecture students drew just as much motivation from their experiences outside 
formal education as they did from their first year at university. This suggests that student 
motivations for studying landscape architecture must explicitly relate to their daily lives or those 
of family, friends and teachers. Here lies a major challenge. As Bourassa (1991) argued in The 
Aesthetics of Landscape, studying the landscape is not just about the object itself, but also about 
the subjective perception of that object and our cultural attitudes towards it.  The design of 
tangible objects, such as buildings, bridges, roads, cars, tools, clothes, computers, furniture and 
even gardens are easily part of our everyday experience of the world. Yet, landscapes encompass 
much more than just objects.  
 
Interestingly, participating students never used the word landscape in their comments. In this 
regard, it was possible to infer that despite not being fully conversant with landscape as a 
concept, they were well aware of the potential presented by landscape architecture in terms of 
the domain, scale, complexity, typology and extent of work involved in its construction. 
Landscapes rely on important ecological and human systems, as well as other contextual factors, 
which are often intangible on a daily basis. This often complicates an understanding of the 
discipline and its profession, making it almost an invisible field of practice compared to 
architecture, engineering and interior design. The recruitment of young people into landscape 
architecture must firstly then, engage with a view of design that is very tangible, utilitarian and 
vernacular in nature. 
 
Having commenced their studies, students struggled with their own expectations of the course as 
part-time, low cost, ‘on-the-job’ training, or similar to other university courses, based on their 
prior knowledge and experience. Their utterances show how they were attempting to marry their 
motivations to succeed, develop and gain from their degree with their expectations of a bounded 
scope of study, skills competency, available time and covered costs. Major sources of apparent 
angst were the heavy workload, skills needed to communicate ideas, financial pressures and 
feelings of inadequacy. Research into widening participation in a British university showed that 
the ‘new student’ struggled with financial pressures, lack of confidence, lack of support and a 
sense of survival alongside achievement after graduation (Leathwood and O’Connell, 2003, p. 
599). Recruiting and maintaining enrolments through first year must offer, not only a tangible 
view of landscape architecture, but also a realistic workload and extra-curricular support to build 
student confidence in their graphic, oral and written communication.  
 
Aspirations for becoming a landscape architect were varied. Landscape architecture education has 
largely aligned itself with the work of its practitioners. Research has suggested that many final 
year landscape architecture students still valued ‘on the job’ knowledge but, through their 
university studies, were able to shift to ‘integrated’ knowledge to deal with complex or wicked 
problems (Lawson, 2010; Lawson, Franz and Adkins, 2005; Lawson, 2005). Interestingly, landscape 
architecture students only hinted at their hopes of earning more money, getting a better job, 
making family and friends proud of them and feeling good about themselves. Most stated an 
explicit interest in doing ‘environmental’ work although many were unaware that this required 
interdisciplinary teamwork.  
 
As a common source of information about career opportunities, high school (secondary) teachers, 
as well as guidance counsellors, vocational educators and community group leaders in the arts 
and environmental sciences, could be allies for recruiting students to landscape architecture. 
However, they can only do so if they are familiar with the profession themselves. Further work is 
needed to develop strategies to connect these key people to practicing landscape architects in 
universities, private and public organisations. Everyday experiences of landscape design work are 
essential to revealing the career possibilities of this interdisciplinary field for children and youth. 
Despite a high degree of environmental awareness in society, there is apparent confusion among 
young people as to what to study to ‘save the planet’ and how to make a living.  When viewed in 
relation to the findings of previous research on significant life experiences that lead to the 
development of an environmental ethic, it becomes apparent that targeted engagement with 
young people already participating in outdoor education or those who are immersed in natural 
settings, could motivate young people to seriously consider landscape architecture and 
environmental design as possible career options. 
 
This research represents an important snapshot of what students in their first year of a landscape 
architecture program give as reasons for choosing this program of study. It is an important first 
step in understanding the formative events that may influence students to study landscape 
architecture so that we may begin to provide additional opportunities for future students to learn 
about the profession. Future research should include longitudinal research to determine how 
these experiences can impact students over time, which experiences are most significant, and if 
they lead to a career in landscape architecture or environmental design. Follow up questions with 
students in later years of the program would also be valuable in understanding how student 
career aspirations change as they begin to learn more about the profession and the required 
knowledge to practice. In addition, evaluation of targeted activities with youth to determine the 
knowledge and interest generated about environment-related professions is an important next 
step, as the impact of interventions are typically stronger immediately following the intervention 
(Stevenson et al. 2014). This can provide necessary information about potential recruitment 
strategies to encourage students to study landscape architecture and related pro-environmental 
disciplines.  
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Table 1: Student utterances from 2014 and 2015 categorized into four themes related to their motivations for studying landsca pe architecture. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
INTEREST in the BUILD ENVIRONMENT EXPANDING PRIOR KNOWLEDGE SUGGESTIONS from ACQUAINTANCES  EXPLORING the FIELD  
 I want to make positive changes 
socially and environmentally. 
 I always love gardening. 
 My love for the outdoors. 
 I believe my enjoyment of being 
outside, within nature and pleasing 
urban environments. 
 I love to travel and love finding 
exciting and beautiful outdoor 
spaces. 
 I have a horticultural sort of interest 
and just l ike gardens. 
 I l ike the idea of a larger scale 
object, from a master planning 
perspective, rather than focusing on 
residential property. 
 
 I was doing some horticulture courses at 
TAFE…I was frustrated not being able to 
do as much design…That’s what lead me 
to think that there must be something 
more developed that I could do, and a bit 
more theoretical I suppose. 
 I began my studies at QUT with 
architecture. I am now becoming 
increasingly aware of landscape 
architecture being a possible career and 
its extremely significant role within our 
urban environments. I am overwhelmed 
by the extreme importance of landscape 
architecture in its own right. 
 In my third year I decided to branch out to 
landscape architecture, and immediately 
loved it. I thought by having the 
knowledge of studying two design 
disciplines I would be more equipped with 
knowledge in my future professional 
career. 
 I did science last year…we did a subject 
on town planning. At the time I was quite 
interested in architecture, so I decided to 
do landscape architecture. 
 Career booklets that my older sister had 
when she was going to uni. 
 My graphics teacher at school was 
recommending me to look into 
architecture as a possible career… I 
found landscape architecture! 
 I had a few friends studying it and a lot of 
them had said it was well organized. 
 My family also knew someone who was a 
landscape architect. 
 Friends that were doing it showed me 
some of their stuff. 
 My mum’s actually working in architecture 
fields, and she knew a lot of people 
working as landscape architects. 
 I was doing a certificate in planning and 
met a couple of landscape architects…I 
thought was interesting. 
 I have a friend in Melbourne who is a very 
significant landscape architect. 
 I have a few family members that are 
architects and they were always talking 
about landscape architecture. 
 My wife pointed out that landscape 
architecture was the next level up. 
 I think again through my personal 
experience carrying out landscaping in a 
practical sense I wanted to take a further 
step by pursuing the design aspect of the 
industry. 
 As a new career I’m reinventing myself 
and I thought this would be a good 
amalgamation of my previous skil ls into 
something I really enjoyed.  
 I was looking at a career change. I’ve 
always had interest in horticulture and 
gardening. I saw landscape architects get 
paid more than architects. 
 
 
 
Table 2: Student utterances from 2014 and 2015 categorised into three themes realted to expectations of studying landscape architecture. 
 
CONTENT RELATED TO THE ENVIRONMENT SKILLS RELATED TO PRACTICE Time and Money 
 I thought it was more landscaping and construction. 
 I thought it would be a lot of garden design and park 
design. 
 People who come to do this shouldn’t just be thinking it is 
just planting trees. 
 When you look at it at school, you think it is l ike gardens. 
And the amount of stuff you can do is massive. 
 Hands on experience in environments that are both 
positive and negative. 
 
 I hadn’t expected such a high level of artistic expression to be 
involved. 
 I design for clients that want nice pretty gardens and I’ve come 
into this wanting to be challenged and do different things. 
 It would be great to focus on CAD skil ls. 
 I thought it would be more practically grounded. 
 The thought processes are really nice in design subjects 
because you get really weighed down by logic and the reality 
you live in. Everyone that is in the industry now needs fresh 
thinkers to come in.  
 I think it’s completely different than what I thought, but in a good 
way. Creativity is massive. 
 I’d l ike to think it was possible more team based design 
projects. 
 Seeing real world projects in the space, it would be cool. 
 More opportunities for video and sound as well. 
 
 I think the most important thing to have when studying a 
design subject is commitment. 
 Although I agree there is a huge workload I think it is 
definitely the right amount of work. 
 The workload is not what I expected. 
 When I think about what I pay to get this degree, what 
learning I’m expected vs. what learning I get. Some of the 
theory is good. 
 If it does not get practical, then won’t be able to justify the 
cost or the time. 
 There is a big cost at the start of each semester. 
 We are paying premium for our course. It is not cheap 
compared to a lot. 
 
 
 
  
 
 
Table 3: Student utterances from 2014 and 2015 categorised into three themes related to aspirations of those studying landsca pe architecture. 
 
SUSTAINABLE and BEAUTIFUL ENVIRONMENTS DESIGN COMPLEXITY with an INTERDISCIPLINARY and 
MULTISCALAR APPROACH 
COMMERCIAL PRACTICE and ENTREPRENEURSHIP 
 I’m interested in helping developing countries. 
 My background is permaculture and bush veg. I would like to 
work with first nations people. 
 I’m really interested in the environment, and ecological side 
of things. 
 I’d l ike to find myself in a sustainable or ecological design 
field. Through the urban design I can help spread a 
sustainability message. 
 I have a really strong interest in the environmental and 
sustainable side of landscape architecture. 
 I would love to be involved in projects which are both 
sustainable and beautiful. 
 
 To be involved in master planning, cities and regions. 
 I l ike a broad range…I like the residential, the park design 
and the construction. 
 Architecture is the field I would like to pursue in the future…I 
believe by combining the two in regards to the built 
environment and the natural, I will be able to create a 
successful space that relates to the two design disciplines. 
 Large scale is pretty exciting. 
 I’m really interested in city infra-structure, and trying to bring 
the rural into the urban. 
 I have become extremely fascinated with water. … They 
controlled the water and with both small and great changes 
in landscape they could harness the water for their canals 
and infrastructure. These fascinations directed me towards 
pursuing landscape designs which have a scale of urban 
change and which define a region. 
 
 Working in a really small firm, doing really individual 
creative projects. 
 I already have two businesses. I am very interested in 
permaculture. 
 Trying to bring more green space to the public realm. I’m 
actually hoping to do that as my own business. May be 
working one or two years for a firm, and then try to branch 
out on my own. 
 I aspire to have my own firm – design and construct. 
 
 
 
 
